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CHAPTER I
INTRODUCTION
If we glance back into history, we find that at one time listening
was the principle procedure by which a man acquired his education
and expanded his own. intellectual background. Some of the world's
greatest teachers-Hom.r, .• Socrates, Christ, Mohammed-employed speech
and listening more extensively and more effectively in their teach-
ing than they used in writing and reading.1
Then the inevitable happened. Progress marched along; the print-
ing press was invented. As reading materials became more numerous, peo-
pIe turned to reading for appreciation and knowledge of things. In the
Twentieth Century, the imPAct of mass media and technology placed a
heavy demand upon people's attention and listening abilities. With the
outpouring of useless materials and propaganda daily striking the ears of
students, it became evident to the educator that listening skills should
be taught. t1Listening is important because it is a Skill needed so often
because it is a crucial channel in this age of crises. ,,2
A major portion of teaching reading in the primary and elementary
grades is carried on through the channel of listening. Research shows
that there is a relationship between them. While no definitive state-
ment is made as to its positive relationship, yet, numerous studies
haTe shown that there is a relationship.
lEdna L. Furness, "Listening and Learning,n Peabody Journal of
Education, XXXIII (January, 1956), p. 212.
2James I. Brown, "Listening-The New Frontier in Reading," Reading
and the Language Arts, ed. H. Alan Robinson, Supplementary Monographs, XXV,
No. 93, (Chicago: University of Chicago Press, 1963), p. 48.
Statement of the Problem
The general objective of this stud,. was to survey the recent re-
search studies on listening at the intermediate grade levels. The spe-
cific objectives were:
1) to review reported correlations between listening and reading
2) to note the effects of instruction in listening on other areas
3) tOlDote the reported correlations between listening and tn-te J.J.gence
4) to note the effects of instruction in listening on reading
comprehension
Scope and Limitation
The survey ot research reported during the last ten years was
limited to the elementary grades four, five, and six. A few studies
prior to this time were used because of their valuable contribution to
the field of listening research.
The information for this survey of literature was gathered from
the latest periodicals, journals, proceedings, monographs and books.
While the amount of literature on listening is impressive, more scientif-
1c studies need to be conducted at the elementary level.
Justification of the Problem
Research shows that "if children listen 57.5 per cent of their
classroom activity time, they cannot possibly learn by reading more than
they do by listening, since only on 42.5 per cent of the day remains and
this must include speaking in addition to writing. u3
'3Miriam E. Wilt, "A Study of Teacher Awareness of Listening as a
Factor in Elementary Education, I' Journal of Educational Research, XLIII,
(April, 1950), p. 633.
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If this were the conclusion drawn when this study was made in 1950, how
much more important it is now when mass media and technology are factors
in the revival of teaching listening skills. Instruction in listening
should not be left to incidental learning. It no longer suffices for a
teacher to tell the students to listen.
Our schools do not generally help children develop listening skills.
In reading, if a child does not know his letters, the teacher sets
out to teach them. If a child cannot puzzle out beginnings of words,
if a child cannot use roots for understanding new words, the teacher
gives the child help.4
It is true that some teachers have incorporated the listening
skills with other lessons, but far too many have ignored this. There is
definitely a need for instruction in listening. Only fourteen scientif-
ic studies on listening were made up to 1943. This is a meager amount in
comparison with the hundreds done in reading. Each succeeding decade,
though, showed an increase in the number of studies on listening.
Since the writer is a teacher in the elementary grades, this topic
proved to be of great interest and value. It is hoped that whatever
ideas and suggestions that were gleaned from delving into these studies
will be put to practice in the classroom. Also, it is hoped that the
teaching of the Skills will effect positively the reading achievement of
students, and that what is heard or listened to will be re-inforced by
reading critically and discriminately.
Educators, in recent years, have become more aware of the inability
of students to listen and to retain what they have heard. They are also
aware of the necessity of incorporating and teaching that neglected
4Ramon Ross, "Teaching the Listener: Old Mistakes and a Fresh
Beginning," The Elementary School Journal, XLVI (February, 1966), p. 239.
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aspect of the language arts, listening. This cannot be done by the pro-
cess of osmosis, but must have some definite goals, aims and objectives.
It is no longer sufficient for a teacher to tell her students to listen.
There must be planned lessons. Opinions vary as to whether to teach it
separately, or to integrate it in another lesson. The major issue,
though, should be to teach listening Skills. Teachers must recognize
their responsibilities in regard to listening and make provisions for
this very important part of the student's education.
CHAPTER II
REVI:EW OF RELATED LITERATURE
Definition of Terms
Both professional people and non-professional people sometimes
use the terms hearing, listening, and auding interchangeably. But to the
professional, there is a difference in their meanings.
An important distinction must be drawn between hearing and listening.
Just as seeing is essential to, but not the same as reading, so hear-
ing is a prerequisite of listening but not an equivalent. Listening
and reading both involve comprehension, interpretation, and evalua-
tiOD, which hearing and seeing do not. A generally accepted factor
in reading readiness is auditory discrimination. This is a Skill in
hearing, not in listening.1
"Hearing is a physiological process and does not involve interpre-
tation. u2 Hearing presumes that the sensory apparatus (ears) perceives
sounds and sensations, that sounds can be differentiated and that the lis-
tener can recognize the stimulus of the spoken vords. The necessary appa-
ratu8 is important if oral communication is to be carried ODe
Listening is a learned receptive Skill. It is a personal, often pri-
vate absorption of ideas and attitudes expressed through oral language.
To listen implies attention and responsive thinking, sometimes only
casual, often quite intent and indeed critical. • • • Listening varies
according to the purpose of the listener, his background and interest
in the topic.3
lSamuel Duker, UListelling and Reading, ,t Elementa;:z S~h~ol Journal,
LXV, (March, 1965), p. 321.
2Helen M. MacIntosh, et al. Children and Oral Lan~,e, Supplemen-
tary Monograph, (Chicago: University of Chicago Press, 194 , p. 3.
3Ibid. p. 3.
-
Listening involves the listener in choosing appropriate meanings
and organizations of ideas according to their relationships. The listen-
er evaluates, accepts, rejects, or appreciates ideas expressed. The 1is-
tener is certainly influenced by the mannerisms of the speaker's facial
expression, intonation, and gestures.
Caffrey states that uauding is the process of hearing, listening
to, recognizing, and interpreting, or comprehending spoken language. tt4
It goes deeper and beyond the stages of hearing and listening.
Audition develops sequentially on at least three levels. There is
a sequence of development in the acquisition of the three levels
and with each level. First to develop is acuity. "This is the ability
of the ear to collect sounds from the environment and transmit them
to the nervous system. Second, is understanding - the ability of the
central nervous system to extract and interpret meaning from the pat-
terns transmitted to it, patterns that in this instance originate
aurally. Next to develop is the level of discrimination and retention,
the abilities that permit the individual to differentiate each sound
from every other sound and to hold each in mind well enough and long
enough for the individual to moderate his speech or, to make accurate
phonic comparisons. 5
Auding, like other a.bilities, is an ability which develops accord-
ing to individual rates of (growth) or maturation. Wepman states that
"the ability to discriminate frequently matures as late as the end of the
child•s eighth year...6 If this is true, then listening instructions
should not be minimized beyond the primary grades, but continued through-
out the grades so as to give each child a good baCkground of the listening
skills.
-----.._-----_.,------_..-...._ ..~.;----
4John Caffrey, "Auding, 'f Review of Educational Research, XXV,
(April, 1955), p. 121.
5Joseph Wepman, ttAuditional, Discrimination, Speech and Reading,tt
The Elementary School Journal, LX, (March, 1960), p. 327.
6Ibi4. p. 326.
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Inte~relationaships Between Listening and Reading
When studying the psychology of listening and reading, one finds
some similarities between the two.
Listening and reading involve the same mental process. Both call
for the reception of ideas from others; both are basic means of
communication. Reading demands sight and comprehension; listen-
ing calls for hearing and comprehension. Essentially, the ~oken
and the written word should result in the same meaning. The lis-
tener or reader first receives the stimulus. He identifies it and
gives it meaning through integration with his past experiences.7
Austin states the similarities in this way:
Some of the common elements listed for both listening and reading
are: a means of communica.tion, obtaining meaning from oral and/or
graphic symbols, discrimination of words (vocabulary and concepts),
both need experience8with language, purposes may be similar, andthinking with words.
While there are many similarities between the two areas, one must
remember that there are differences, also.
The major difference is the sensory modality through which compre-
hension occurs. The ear is the sensory channel through which in-
terpretation of the spoken word or words is possible; the eye, the
channel through which the written material is interpreted.9
Impairment to the physical organs, the ears, certainly has an ef-
fect on the child's learning. A severe loss of acuity places an extra
burden on the other senses for acquistion of knowledge. A person's
physiological disabilities can sometimes be overcome by medical attention.
Where loss of acuity cannot be overcome medically, the person's listening
skill is likely to be adversely affected.
7Henry P. Smith and &lerald V. Dechant, PSYCh010~ in Teachins
Reading, (New York, New York: Prentice-Hall, Inc., 1961~ p. 142.
8Martha L. Austin, "Improvement of Reading Through Instruction in
Listening," Vistas in Reading, ed. J. Alan Figueral, International Associa-
tion Conference Proceedings, Vol. II, Part I, (Newark: 1967), p. 33.
9Ibid.
-
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While some of the problems of listening are caused by damage to
the aural sensory modality, other hindrances to effective, productive
listening are legion. Some of these can be overcome pedogogically by
systemic, patient teaching.
Much mental detouring takes place unless children are taught how
to listen for specific purposes. An average speaker, states Taylor,
speaks about 125 words per minute. lO Beyond that, the speed is too fast.
"Most of us listen at the rate of 400 words per minute. We think four
times as fast as most people can speak. This leaves us plenty of time to
think. ull ~e great span between these two time limits gives the listener
many opportunities for mental detouring and inattention.
Cauwe states that the reader proceeds at his own rate of speed,
stops to evaluate ideas, organi~es his thoughts, or threads the materials.
The speaker also determines the listening rate. There is in listening a
sense of finality, for there is usually no chance to relisten to what has
been said. 12 For this reason, then, it is important for children to 118-
ten well.
Sociology of Listening
The ability to listen has social implications as well as educa-
tional implications. "Social growth is intrinsically interwoven with
language power. How the child meets strangers, how he performs in work
lOStanford E. Taylor, tfWhat Research Says to the Teacher-Listening,"
National Education Association, (April, 1964), p. 10-15.
11Ellen H. Semrow, "Listen! Don't Detour Ideas," Journal of Home
Economic, LI1, (November, 1960), p. ,72;.
~iendoris Cauwe and Clara Cantrell, ItInterrelating Reading and
Listening in Kindergarten Through Grade Three,ft Reading and the Language
Arts, ed. H. Alan Robinson, Supplementary Educational Monograph, No. 93
~Chicago: University of Chicago Press, 1963), p. 56.
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situations and in most social interaction is related to his use of oral
language. n13 One of the fundamental needs of human relationship is the
ability to listen and respond to others. These two, speaking and listen-
ing, further serve as the basis for experiences needed for reading.
Listening implies attention and responsive thinking to the speaker's
words. Casual, intense, or critical attention may be given to the topic of
conversation. Intervening factors may cause the mind to wander from these
stages of attention.
A student's lack of attention is often prompted by his inability
to comprehend what is said to him-precisely as his mind will wan-
der from reading which he cannot understand-on the other han~t his
failure to comprehend is often the result of not listening.1
Good attention helps the listener to understand and remember in-
formation for successful carrying out of daily affairs and, also, to de-
velop a wholesome personality. It helps him to become aware of others,
to accept criticism, to evaluate information in the light of what he
knows, to develop flexibility of mind, to become less provincial in out-
look and to widen his horizons.
The most important carry-over of listening into everyday living,
both at ho~e and at work is the ability to evaluate critically
information that is conveyed in interperson, intergroup, and mass
media relationship.15
Where listening and speaking skills are not highly developed,
reading and writing Skills will SUffer, for all normal human beings
learn the four language-arts Skills sequentially in the following
order: listening, speaking, reading, and writing • • • listening
and speaking develop feelings of personal adequacy by enabling the
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child to establish status in his group, secure information, share ex-
periences and carry on6wOrk and social activities which help himidentify with others. l
Can listening be taught? It cannot be taught as such. The teach-
er can only plan and direct certain exercises relating to listening. A
big factor in this planning and directing of listening exercises is mo-
tivation.
If reading in between linea is important for a reader, so is 1i8-
tening in between lines important for the listener. A teacher can learn
m.uch about attitudes, worries, fears, and interests of pupils by listen-
ing attentively.
Listening appreciation cannot be measured by any instrument. But
appreciation can be obtained by observing the reactions of the listener.
The value of spoken communication is that the speaker and listener
both have opportunities to exchange ideas, discuss the~treflect upon
their meanings, and refute and disagree, or agree.
By the time the child reaches the middle grades he needs to have
the basic Skills well learned so as to enable him to listen intelligently
and to choose discriminately the relevant from the irrelevant information.
and reports. The barrage of mass media upon the ears of school children
today make this imperative. If this mass communication leaves them with-
out opportunities of interaction with others, it is a tragic failure.
Pope's criticism about excessive reading without much thought behind the
words is applicable also to listening aimlessly:
Words are like leaves; and where they most 8.f~UDdt
Much fruit of sense beneath is rarely found.
16Muriel Crosby, "Listening and Speaking for a Purpose," Childhood
Education, XXXVI, (Febru~1t 1960), p. 256.
17George Sherburn, The Best of Pope, New York: Thomas Nelson and
Sons, 1929~ p. 62.
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Listening can no longer be left to the realm of assumptions.
Directions are definitely needed to achieve maximum results. Maybe it is
this lack of listening to the young that eventually results in the 80-
called generation gap.
Summary
The terms hearing, listening, and auding are used synonJmously
but each has a different connotation. Hearing is a physiological pro-
cess; listening a learned receptive skill; and, auding is a combination
of both the physiological and the psychological aspects plus a deeper
delving into the meaning of the spoken word. Psychological foundations
for listening and reading are basically the same, but the physiological
aspects differ. Skill in one should aid the other aspect of learning.
Sociologically, listening fulfills a basic need. Two very valuable tools
in human relationships are good listening and attention to the feelings of
others. Many social problems can be solved where oral communication is a
twa-way process.
11
CHAPTER III
RECENT RESEARCH STUDIES
Listening and Reading
Among the purposes for which persons read are: to remember main
ideas, to remember details, to form opinions, to obtain meaning from
words, and to follow directions. Training should be given to listen for
these same purposes.
The person's thinking process both while reading and listening is
probably the same. This thinking process involves his knowledges,
abilities, and attitudes.
It cannot be assumed that because a child can apply reading skills
well, his listening Skills and listening comprehension are equally well
developed. Teachers should capitalize on the interaction of both phases
of learning to promote better listening habits and to equip the child to
communicate his ideas and feelings effectively.
Perusal of various language-arts texts recently published indi-
cate that educators are becoming more aware of the necessity of planned
programs for teaching listening. The spoken and written language are two
distinct forms of communication that need constant development. "The writ-
ten language is a symbolic representation of speech."l
Research shows that the auditory aspect of communication is of
prime importance and that the listening area is no longer considered on
lDavid A. Conlin and H.T.Fillmer, Our Language Today, (New York,
New York: American Book Company, 1967), p. v.
the periphery of the language-arts area to be learned incidentally.
Spache states It ••• most listening is not very efficient in
the early years and becomes more ineffective as the child matures. u2 It
is possible that this is due to lack of training, difficulties of materi-
ala presented, or other similar causes. If lack of attention is cODsis-
tent, remediation is needed to help the student.
Some of the unsolved and unanswered questions concerning the re-
lationship between listening and reading are being answered through the
statistical studies being made of this relationship. "In theory, the
relationship between reading and listening seems promising for learning
about reading potential.n3 Brown tested this hypothesis at the University
of Minnesota. Data were collected on 307 freshman, all of whom had taken
both a reading and a listening test upon entrance. At the end of the first
quarter they were retested in both areas.
The 129 with higher listening percentiles than reading improved
12.5 raw score points in reading. The 178 with the same or lower
listening percentiles averaged only 3.7 raw score points.4
The greater the difference between reading and listening abilities,
the greater was the potential for improving. A student with high listen-
ing abilities and low reading abilities shows more improvement than the ODe
whose listening abilities are low and reading abi~ities are low. Brown
concluded that listening test scores do tend to reflect undeveloped read-
ing potential.'
2George D. Spache, Towards Better Reading, (Champaign, Illinois:
Garrard Publishing Co., 1963), p. 181.
3:Brown, Ope cit. t p. 50.
~rown, Ope cit. , p. 48.
5Brown, Ope cit. , p. 50.
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Listening and Other Areas
To determine the use of listening Skills in social studies, Wayne
conducted a study with fourteen groups of fifth graders from suburban
Washington, D. C•• The following interesting significant differences
were concluded from this study.
• • • pupils in the below average group listened to the teacher
nearl,. twice as much (17.7) as the pupils in the above average
group (9.7). However, the teacher of the below average group
used demonstrations, illustrations, and audio-visual aids for
longer amounts of time.
Pu~ils in the above average 'roup listened to each other more than
four times as much (26.7) as the pupils in the below average group
(6.4). Also, as the intellectual level of the groups decreased
the time spent in teacher-pupil verbal interaction increased, al-
though it cannot be determined what proportion of this time was
used by the teacher and what amount of time children were talking.6
General conclusions were that the below average and average groups
of students tend to listen more in social studies lesson, and that the
14
above average tend to spend more time reading. Would this be true if
the teacher provided easier reading material for the below average and
average groups in preference to using extensively the audio-visual
materials?
Vinegard and Bailey conducted a study to find the interrelation-
ship between the ability of reading and listening Skills, and how they
relate to intelligence and scholastic achievement. They found that
ftReading ability, listening skills, and intelligence are highly related
to one another and each is substadially related to scholastic achievement."?
But if anyone influence is partialled out,the significance would still
be correlated but reduced in strength.
6wayne L. Herman, liThe 'Bse of Language Arts in Social StUdies, II
American Educational Research Journal, IV, (March,l967), p. 121-125.
7R. Vinegard and R. Bailey, tflnterrelationship of Reading Ability,
Listening Skill, Intelligence, and Scholastic Achievement,n Journal of
Developmental ~eading, III, (Spring, 1960), pp. 174-178.
Past studies show that there are positive correlations between
listening and other variables which are significant, but as each new
study is conducted further questions are raised by the researcher. The
question, nAre there factors in the child's environment which are associ-
ated with developing his listening skills effectively?·1 was asked. Ac-
cording to one researcher, Reddin, "Twenty-five good listeners, in eon-
trast to thirteen poor listeners were first born in their families; they
are either the only child or have younger siblings. When the difference
is tested by chi square technique, the value of chi square is found to be
6.26 with .025>P ~.Ol.tt8
Ross characterized a poor listener as one well below the good 1i8-
tener in reading and arithmetic ability, intelligence, ~d general school
achievement. The pupil is less well adjusted personally and socially than
his counterpart. The pupil's classroom behavior was rated lower than that
of a good listener. The poor listener comes from a lower, or lower-middle
class environment. 9
Jackson's investigations of the relationship between listening and
other variables found positive correlations significant, but the highest
correlations were between listening and reading comprehension. This was
significant at the .01 level of confidence.10
8Estoy Reddin, "Characteristics of Good Listeners and Poor Listen-
ers,tt Journal of Reading Specialist, VII, (March, 1968), p. 111.
9Ramon Ross, ttA Look at Listeners,n The Elementary School Journal,
LXIV, (April, 1964), p. 371.
l0Ann E. Jackson, "An Investigation of the Relationship Between
Listening and Selected Variables in Grades Four, Five, and Six, It Unpub-
lished dissertation, Dissertation Abstract, XXVII, (July, 1961), p. 53-A.
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Listening and Intelligence
The assumption that intelligence and listening ability are clearly
related has been generally accepted on a theoretical level. A few sta-
tistical studies made during the past ten years indicate that there are
positive cerrelations.
Winters tested 463 pupils from twenty-six classrooms in Texan
schools. The grade levels ranged from four through six. The scores from
!he Sequential Testa of Educational Progress: Listening Tests, Form 4A
and The California Test of Mental Maturity were correlated to determine
the relationship between listening ~bility and intelligence. ItThe rela-
tionship between listening and intelligence was found to be moderate and
highly significant (.01 level)."ll But Winters concluded that there are
other intervening factors to be considered when examining children's skill
in listening.
Anderson's study did not entail teaching listening Skills. His
purpose was to make a statistical analysis of the scores obtained from
the Stanford Achievement Test, Otis Mental Ability Test, and The STEP:
Form~?4A. The subjects were 420 fifth-graders from Public Schools in Cedar
Rapids, Iowa. These subjects were re-tested one week later with the
STEP: Form 4B. The correlated score results showed that l1The relation-
ship between listening and mental ability was .58. tt12
Canfield conducted a study with three groups of fifth-graders from
elementary schools in the suburbs of Syracuse, New York. The California
llClotilda Winters, "Listening and Learning," Elementary English,
XLII, (October, 1966). p. 570.
12Haro1d M. Anderson and Robert Baldauf, "A Study of a Measure of
Listening,ft The Journal of Educational Research, LVII, (December, 1963),
pp. 197-199.
16
Test of Mental Maturity, The STEP: Listening Tests, Form 4A, and the
Reading Comprehension Test of the Iowa Test of Basic Skills were admin-
istered at the beginning of the experimental study. The ST:EP: Form 4B
was administered at the end of the study.13
During the study the group received twelve lessons in which direct
listening instructions were emphasized. The Skills introduced during
these lessons were: listening for main ideas, inferring main ideas, 1i8-
tening for important details, distinguishing between relevant and irrele-
vant details, and listening for main ideas based on opinions. The chil-
dren were directed to listen for these points as the instructor read a-
loud short paragraphs.
The control group, likewise, was given twelve lessons. But the
indirect instruction approach for teaching listening was emphasized. The
children listened to social studies selections read aloud to them by the
instructor, but no reference was made to the listening skills. The same
selections were read to both the experimental and the control groups.
The pupils were then asked to answer multiple-choice questions concerning
the materials read to them.
From this study, Canfield was able to determine the relationship
between listening and intelligence as well as the value of instructions
in listening. "The relationship between listening and mental ability
was .50.,,14 These findings reflected the expected relationship. This pro-
duct moment correlation of .50 was obtained between scores on the Califor-
nia Test of Mental Maturity and STEP: Listening, Forms 4A and 4B.
13Robert Canfield, "How Useful Are Lessons in Listening, It Elementary
School Journal, LXII, (December, 1961), p. 150.
14Ibid•
17
Ross conducted a study with forty-three pupils from gra4es fiTe,
six and seven in California to determine the relationships between lis-
tening and intelligence, and listening and other factors. He found cor-
relations of .76 between verbal intelligence and listening, and a cor-
relation of .28 between non-"fer'bal intelligence and listening. Ross's
findings indicated a positive relationship between intelligence and 118-
tening.15
To provide further information about this correlation of listen-
ing, reading, and intelligence, Ross made further computations,.-of the
test results.
The coefficient of correlation between reading and verbal intelli-
gence was found to be .78; the coefficient of correlations between
reading and listening abil~ty. with verbal intelligence partialled
out, was found to be .35.1
To determine the independence of these variables, the coefficient
of alienation was computed from the reading, listening, and intelligence
scores.
The coefficient of alienation for listening and reading with in-
telligence partialled out was .88. The results indicated there
was little dependence of one on the other. The coefficient of
alienation between listening and intelligence was .46. The re-
sult suggests that about half of the listening ability of these
pupils could be traced to something other than intelligence.17
Like other researchers, Ross concluded that there were positive
relationships between listening and intelligence, but that there are
other factors that account for the child's ability to listen.
l5Ramon Ross, ttA Look at Listeners, It The Elementary School Journal,
LXIV, (April, 1964), pp. 369-372.
16Ibid• p. 371.
17Ibid. p. 371.
18
Effects of Instruction in Listening
on Reading Comprehension and Vocabulary
Receptive communication Skills of listening and reading interact
upon each other. "Whatever improves listening skills improves reading
skills. ttl8
Research has clearly indicated that listening skills can be improved
through proper training. It seems reasonable, therefore, to assume
that if one can learn to improve his comprehension of materials he
listens to or tha.t are read to him-one should be able to understand
similar materials by reading them himself. The assumption is that
if one learns to be more attentive when he listens to oral expres-
sion, the same skill should transfer to the act of reading.19
Each of the familar skills in reading has a counterpart in listening,
and there is reason to believe, our instruction in the listening
skills reinforces a speaker's "main ideas" and "identifying a
speaker's transitions" seems to be directly related to the teaching
of such rea,ding skills as "recognizing a writer's main ideas': and
"identifying transitional elements in our articles. n20
Both skills taught simultaneously make for effective learning and better
comprehension. Fawcett indicates a correlation of .585 • • • existing
between listening ability and reading comprehension as measured by the
Iowa Basic Skills Tests. 21
Canfield's study of direct and indirect methods of teaching listen-
ing to elementary school children yielded a coefficient of correlation of
.64 between the pupils' scores on the listening test and their reading
18Donald Durrell, "Learning Difficulties Among Children of Norrtlal
Intelligence," The Elementary School Journal, (December, 1954), p. 206.
19J.B.Cooper, "The Effects of Training on Reading Association,"
Vistas in Reading, ed. J. Alan Figueral, International Reading Association
Conference Proceedings, II, Part I (Delaware, 1967) p. 432.
20T.G.Devine, "Listening: The Neglected Dimension of Reading Pro-
cess," Improvement of Reading Through Classroom Practice, International
Reading Association Conference Proceedings, IX (Newark: 1964), pp. 119-120.
21Annabelle E. Fawcett, "Training in Listening,n Elementary
English, XLIII, (May, 1966), p. 475.
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A study conducted by Hollow on the value of a planned listening
program to improve listening comprehension contained some vital statistics
on listening correlation with other areas of learning. Positive correla-
tiona were found between listening and such f~ctors as reading comprehen-
sion, .55; with reading vocabulary, .47; with spelling, .33; and with the
total language, .36. Positive correlations of .42 were found between lis-
tening and intelligence.23
Hollow's listening instructions were given to intermediate grade
pupils for a six week period. The daily twenty minute periods were di-
vided into three sessions: intructional, practice session, and finally,
the evaluation session. Results of the testing showed that the listening
comprehension was significant at the .01 level of confidence.
To determiae what effect training in listening had on children's
ability to draw conclusion, make inferences, to get main ideas and details,
Trivette conducted a study with 147 sixth graders from a public school in
Kingsport, Tertllessee. Listening Comprehension Tests for Grades Four, Five,
and Six, Forms A and B, by S. Maurice and S. Lewis, the_Stanford Achievement
Test, and the first thirty lessons from Gates Peardon Practice Exercise in
Silent Reading-Book VI were administered to the pupils. Parents and teach-
era were aSked to complete a questionnaire, checking the type of listener
22Canfield, Ope cit. p. 150
2.3Sister Mary Kevin Bollow, "Listening Comprehension at the Inter-
mediate-Grade Level,u The Elementary School Journal, LVI, (December, 1955),
Plt. 158-161.
24Hollow, ~. p. 161.
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they thought their child was, or the type of listener their student was
considered to be. Trivette conducted this study during the second semes-
ter of the school year but stated no definite time limits. Nevertheless,
Trivette, whatever the length of the training in listening instructions,
concluded from her results that training in listening for specific 1i8-
tening skills, to draw conclusions, to make inferences, and to get main
ideas, for most students included in this study was effective. 25
The Pearson r product-moment correlation between scores on ~en­
ing Comprehension Test, Form A and Listening Comprehension Test,
Form B was .62. This coefficient of correlation is significant,
showing the positive effect of training in listening.16
Twenty-nine students out of a total of 147 scored lower on Form B
of the Listening Comprehension Test than on Form A. Trivette could sug-
gest no possible reason why this happened. Possibly, the students' physi-
cal conditions, or even the room's atmosphere eould be influencing factors.
Parents'and teachers' jUdgment did not seem too reliable in identi-
fying their child, or student, as "poor listeners." Eight of the seven-
teen poor listeners identified by parents scored below the fiftieth per-
centile on the Listening Comprehension Test, Form A. Forty-six students were
identified by parents and/or teachers 3f poor listeners, but only seven-
teen of these students seored below the fiftieth percentile. Again,
thirty-four additional students not identified by parents and teachers as
poor listeners did score below the fiftieth percentile on the Listening
Comprehension Test, Form A.27
25Sue E. Trivette, "The Effect of Training in Listening for Specific
Purposes," Journ~ of Educational Research, LIV, (March, 1961), p. 277.
26I.bid,. p. 277.
27Ibid.. p. 277.
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The results of this study of the effects of training in listening
for specific purposes were concluded to be significant.
The .61 coefficient of correlation between students' reading grade,
level as indicated by the St~ford Achievement Test and the students'
scores on the Listening Comprehension Test, Form A. was significant,
indicating a ~afallel relationship between reading skills and lis-
tening skills.i:,}
The answer to the question, "Will training in listening improve
one's reading ability-?ft can be found in the study made by Cooper. Stand-
ardized tests (names unspecified) of reading achievement, listening, and
intelligence were administered to 223 eighth-grade pupils.29
Both experimental and control groups had basically the same in-
structional program except for the training in listening for the experi-
mental group. These pupils received no formal reading instruction during
the period of th,e study.
No subject had less than a 6.5 grade level score on the standardized
reading achievement test. Following this preliminary testing,the experimen-
tal subjects were administered a series of listening exercises at the rate
of three per week for a period of nine weeks.
The null hypotheses were that no significant<) difference in amount
of gains in auding by those who received training in listening and those
who do not; no significant~:; difference in amount gained in reading by
those who got training in listening and those who did not.30
Cooper concluded from the test results that there were changes in
the listening abilities in the experimental group, and the gains were sig-
28Trivette, Ope cit-rP. 277.
29Cooper, op. cit., p. 433.
3OCooper, !lli.
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nificant due to instruction in listening. Both groups showed a gain in
reading. The mean !t;n, .05 level of confidence, was greater in the ex-
perimental group than in the control group. Cooper felt that when speci-
fie Aspects of reading, as measured by the instruments employed, were
considered, it was found that there was a significant difference in
growth in paragraph comprehension. Those who received the training in
listening showed greater gains in the ability to alphabetize than those
who did not receive the listening training.31
"On the other hand, there were no significant differences between
the gains of the two groups in rate, rate comprehension, directed reading,
word meaning, sentence meaning, and use of index. n32 But,in almost all
cases the gains that were made were made by tile experimental group.
Duker reviewed research on listening and found that about half
of the experimenters favored presentation of materials orally for ob-
taining better listening results, and the other half of the group favored
visual presentation of materials for maximum learning.
Material that is organized and related-such as prose, or factual
information-is better understood with an aUditory presentation;
material that is comparatively discrete and unrelated-such as a
code-is more effectively received with a visual presentation.33
Summary
Statistical studies have been conducted to determine the relation-
ship between listening and reading, listening and other areas of learning,
31Cooper, ope cit., p. 433.
32Cooper, Ope cit., p. 433.
33sam Duker, "Listening," The Elementary School Journal, LXV,
(March, 1965), p. 327.
23'
listening and intelligence, and instructions in listening. In the major-
ity of cases positive correlations were found. Due to instructions in
listening, positive correlations between listening and reading were as
follows: Winters, .01 per cent level of confidence was significant;34
Canfield, .64;35 Trivette, .61;36 Ross, .7~7 and Hollow, .55 for read-
ing comprehension and listening.38
Since a great portion of a person's life is devoted to listening,
attention should be directed by researchers to identify the listening
factors, to determine conditions affecting listening comprehension, and
the improvement of listening comprehension. 39
34winters, ~. cit., p. 570.
35Canfield, Ope cit., p. 149.
36rrivette, Ope cit., p. 277.
37Ross , Ope cit., p. 370.
38Ho110w, op. cit., p. 160.
39Deborah Weiss, What Research Says to the Reading Teacher-Review
~ Samuel Weintraub, <lfListening Comprehension, It Reading Teacher, XX,
(April, 1967), pp. 639-647.
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CHAPTER IV
RECOMMmDATIONS FOR IMPROVED TEAClfING OF LISTENING
Listening Skills and Goals
Duker has described four key principles for teaching listening,
and the purposes of such teaching in the elementary grades. The four key
principles are:
First: A teacher must keep in mind that any listening activity
in the classroom should be a pleasurable rather than a
threatening experience.
Second: Daily class activities should be so planned that the a-
mount of listening require'dr of children is not over-
powering and impossible.
Third: It is extremely important that listening in a classroom
situation not be confined to listening by the children
to the teacher • • • pupils learn to listen to each other,
and above all, that the teacher show, by her example in lis-
tening to her pupils, that she regards listening as a
valuable and important activity.
Lastly: Classroom listening should be rtfor" rather than tta ttl't.1
Basic to listening is the ability ~d Skill of discrimination be-
tween likenesses and differences, delivery of speech, intonations, and re-
calling various word meanings as applicable to the speaker's and Listen-
erts conversation.
DUker has listed nine important qualities that one should .cquire
to become a listener who really listens. They are as follows: selective
lSam Duker, "Goals of Teaching Listening Skills in the Elementary
Schools, n Elementary English, XXXVIII, (February, 1961), p. 170.
listening, Skillful listening, critical listening, courteous listening,
attentive listening, retentive listening, curious listening, reflective
listening, and reflective-creative listening. These terms are self ex-
planatory and need no further development.
An interesting note under selective listening states, ttThat one of
the reasons children are attracted to reading and listening matter that
is considered less than desirable is that more elegant matter requires an
exercise of Skills that have not been so well mastered that they can be
employed without expenditure of an undue amount of effort.,,2
Important listening skills which are similar to the reading skills
are: noting details; following directions; classifying main ideas, and
supporting details. Listening skills put into operation should help the
person to draw inferences, evaluate what is heard, and then accept, or re-
ject critically what is heard. Critical listening does not mean that every
sentence needs to be challenged for the sake of showing that one listens
critically. This aspect of critical listening has nothing to do with the
spirit of contradiction that characterizes some listeners.
Among purposes of teaching critical listening are to enable the
child to become less guillible in accepting statements, and to distinguish
relevant ideas from irrelevant ideas that the speaker presents to his
audience.
The following Skills areas to be considered when teaching listening
are: discriminative listening, critical listening, appreciative listening,
and correlated listening.
2Duker, Ibid., p. 170.
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Discriminative Listening.-- To become a discriminative listener,
one needs the ability to make discriminations instantaneously. Literary
selections may be read orally to develop this type of Skill. The listen-
er listens for main ideas, for details, and for sequence of events. At
other times, the pupil may listen for purposes of carrying out directions.
Critical Listening.-- This takes place when the listener distinguish-
es facts trom opinions, draws conclusions from the speaker's talk, makes
inferences, relates ideas, generalizes about statements heard, and weighs
values. The listener evaluates how television, radio, recordings, and
other media persuade him, and why they do.3
Once students learn how to,make tlQuick mental responses to specific
units of meaning and to the relationship between units,,,4 these students
then will be able to interpret what is listened to, and then make critical
judgments.
Appreciative Listening.-- This type of listening can be developed
to a high degree if the vocal signals, pitch, stress, and juncture are
pointed out to the students. Pitch, stress, and pauses all help to con-
vey the meaning in speaking and oral reading.
Literary selections can be employed to develop a child's apprecia-
tive listening. The listener listens for rhythm, rhyme, mood, feeling,
and color in the spoken language of prose and poetry. Children enjoy
listening to each other's original compositions which are read aloud.
Good listening habits make it possible for him to broaden his know-
ledge, enjoy music, conversation, storytelling, drama; discriminative
3Marie Jeanne Laurent, tiThe Construction and Evaluation of a Listen-
ing Curriculum for Grades Five and Six," (unpublished Ph.D, Vol. 27, Part
I, Boston University School of Education, 1963) Dissertation Abstract, 1967,
p. 416A.
4Conlin, Ope cit.
listening makes it possible for him to select radio and television
for enjoyment and appreciation • • • foundations for these important
responsibilities of teaching listening must laid in elementary schools.~
Various types of musical selections may be employed to develop
appreciative listening. Many of the children's classics have been set to
music. After developing the literary selections during a language class,
the teacher can, play the musical selection and encourage the children to
interpret the mood, feeling, and tempo of the recording.
In Ross's listening curriculum the "Creative Activities" corresponds
to Laurent's "Appreciative Listening" 8rea. These creative activities con-
sisted in interpreting speech in context, listening to connot.tiTe and de-
notative speech, listening to and interpreting idiomatic speech, participat-
ing in. conversation, and listening to superb speakers and readers.6
Correlated ListeDin6--- This area can be developed through a social
studies lesson. The learned listening Skills can be summarized, reviewed,
and made applicable to other areas of learning such as music, science, and
other subjects. The listening exercises should be relevant and meaningful
for the pupils. Pupils should strive for accuracy of listening which is
the keystone of the listening skill. The instructor should make use of
such materials that will help pupils achieve maximum results.
Listening Tests
Diagnosis is an integral part of the teaching-learning process even
in. listening. The results of the diagnosis provide the teacher with the
55Lucille Cypreansen, ttListening as a Skill, n Childhood Education,
~IIt (February, 1961) t pp.··269-271.
6Ross , op. cit.
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kind and degree, weaknesses, and strengths of the pupils tested. Diagnos-
ing, teaching, testing, and cmntinually checking the listening habits of
the pupils throughout the year shouldlLelp to improve their listening com-
prehension.
Instruments used in the diagnosing process are not too numerous,
but those which are available are valuable for the diagnostician. Four of
the most popular and important instruments for diagnosing listening Skills
and comprehension are: Sequential Tests of Educational Progress: Listening
Tests,7 Durrell Analysis of Reading Difficultz,8 Durrell-Sullivan Reading
Capacity and Achievement Test,9 and- Spache's Diagnostic Reading Scale,tQ
Not to be underestimated are the teacher made tests, and non-standardized
tests sueh as those published monthly in the Weekly Reader:ll
The STEP:Tests consist of a battery 9f general achievement tests in-
eluding one of listening. The listening measure was introduced as part of
the~ battery in 1957. Some of the major points stressed in the listen-
ing test are the ability to listen to and follow directions, to listen to
exposition, narration, arguments, persuasion, and prose and poetry. There
are items for checking main ideas, and significant details; what these
ideas and details imply, and finally, the evaluation and application of
the materials presented. Levels of the test range from grade four through
7The Se uential Tests of Educational Pro rese: Listenin Tests
(Princeton, N.J.: Educational Testing Service, 195 •
8Donald Durrell, The Durrell Anal sis of Readin Difficult : Lis-
tening Tests, (New York: Harcourt, Brace and World, 1955 •
9Donald Durrell and Helen SUllivan, The Durrell-Sullivan-Reading
Capacity Tests, (New York: Harcourt, Brace and World, 1937).
l~anual for Diagpostic Scales, (Montrey, California: California
Test Bureau, 1963).
llMZ weekli Reader, (Middleton, Conn~icut: American Education
PUblication, 1967 •
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college, and each level includes two forms. Both forms are comparable in
their coverage and difficulty of materials presented. At the elementary
level, the administration of the test may be conducted in two sessions of
thirty-five minutes each.
The Durrell Analysis of Reading Difficulty: Listening Comprehension
was edited in 1937 and revised in 1955- Specific directions are given in
the manual. The teacher reads a paragraph normal for the child's chrono-
logical age, or his grade placement. A set of questions is asked for a
comprehension check. Where more than one answer to the question is missed,
the teacher reads the lower level paragraph until not more than one ques-
tion is missed. Paragraphs for listening range in difficulty from first
through sixth grade level. The stories may not be of immediate interest
to the child, but they are adequate for the purposes of checking listen-
ing comprehension.
The >,third standardized test for checking listening comprehension is
the Durrell-Sullivan Reading Capacity Test for grades three through six.
The tests consists of two sub-tests, Word Meaning and Paragraph Meaning.
In the Word Meaning section of the test, "The child's hearing YO-
cabulary is measured by having the child find pictures which would illus-
strate the words pronounced by the examiner. The test consists of seven-
ty words which are tested by fourteen groups of pictures. ft12
Part two, Paragraph Meaning, consists of twelve paragraphs in
varying degrees of difficulty, t'Each of which is accompanied by a group
of pictures illustrative of possible phases of the story. Each
12Directions for Administering and Scoring, Durrell-Sullivan Reading
Capacity Test, Yonker-on-Hudson, New York: World Book Company, p. a.
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paragraph is read aloud to the child, after which five questions are asked,
which, if answered correctly, will demonstrate the child's understanding
of the paragraph read.,,13
Since the examiner must read the paragraphs orally, care should
be taken to enunciate clearly, and read slowly enough so all pupils can
comprehend the materials easily. If the examiner's speech is not the
common speech of that locale, another examiner should be requested to ad-
minister the test.
No strict timing is required, but suggested time limits are pro-
videdofor both sections of the test. Total testing time is about forty
minutes.
The pictures in this test are outdated but still serve the pur-
pose of testing the child's comprehension.
The fourth standardized test that may be administered for listen-
· h cit i Th D· t · Rd· S al b S h 14 One section:Lng c e·-ups s· e l.agnos laC ea ... l.ng c· e.,· y pac e.
from this test, tlPo~enti&l Level-Auditory Comprehension'1 may be used for
checking listening comprehension. To determine the student's potential
listening comprehension, a selection just above the independent reading
level is read to the child and questions are aSked concerning the selec-
tion read. Higher levels are used until comprehension falls below 60 per
cent. "This Potential Level indicates whether a child is capable of un-
derstanding materials of even greater difficulty than those he can read
orally or silently. This might be the level to which his reading can
gCWiin ~':.1der favorable conditions.,,15
13Ibid.
i4niagnostic Readins Scales, California Test Bureau, Monterey,
California,: 1963.
l5Ibid. p. 6.
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My Weekly Readerl6 publication contains monthly listening tests
which are of value and help to an interested and concerned teacher. These
tests are short and easy to administer•. The range of the listening tests
is kindergarten through grade six. Materials in the test increase in
length, quality, and complexity from grade to grade, and contain articles
that appeal to the listener. These tests should not be overlooked as a
tool for diagnosing listening comprehension.
Teachers in training should be provided with knowledge of the im-
portance of teaching listening, and the valuable uses of the results of
listening tests.
Summary
To produce good, effective listeners, Skills in discriminative,
critical, and appreciative listening lessons need to be presented to the
pupils in a systematic and orderly plan. Correlated listening is best
carried out through the content subjects of social science, or science.
Plans for diagnosing listening problems are necessary. Relevancy and
meaningfulness are qualities to be considered when selecting materials and
measuring instruments to be used. Non-standardized tests as well as
standardized test should supplement the teaching of listening skills
lessons. The main objective of diagnosing and testing the listening a-
bilities of pupils is to help them to listen with acute understanding.
16~. cit.
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